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Abstract

The Irish Republic has developed and implemented language
maintenanceandlanguagereviva policiessincegainingindependence
from British rulein 1922. At that time, the new Irish government
envisioned abilingual stateinwhichboth Irish and Englishwould
be used (O Riagéin, 1997), and language policieswere created to
support that goal. Such policies were implemented using schools
astheprimary vehicletomaintainandrevivethelrishlanguage. As
aresult, two distinct forms of schooling were differentiated for
language majority, English-speaking students. Thefirst involves
schoolsinwhich Englishisused astheprimary mediumof instruction,
with Irish taught as a compulsory subject in school. Second are
immersion schools, known as Gaelscoileanna, in which Irish is
used as the medium of instruction apart from the teaching of
English.

This paper explores students’ and parents’ attitudes toward
bilingualisminlreland among studentswho participateinthesetwo
different types of schools. The study utilized an adapted
questionnairefrom Cazabon, Lambert, and Hall (1993). Qualitative
research findings from focus group interviews with students
supplement findingsfromthequestionnaire. Findingssuggest that
qualitative data provide important insight to understanding the
complexity of attitudes toward bilingualism.

Introduction

In 1922 the Republic of Ireland! was established after 26 counties of
Ireland gained independence from British rule. In the Irish Constitution, the
people of the newly formed Republic recogni zed the two languagesthat formed
their society: Irish? and English. Despite the fact that Irish was in a dismal
state, being spoken by only 18%? of the population located principally inthe
western periphery called the Gaeltacht, Irish was granted status as the first
official national language (O Riagéin, 1997).
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The government generated Irish language policies and programs to
support the Irish language using the schools as a primary vehicle for policy
implementation. By definition, schoolslocated within the Gaeltacht areaswere
aready Irish medium schools. Therefore, government policies directed toward
Irish language usein the Republic were differentiated between first language
“maintenance” effortsin the Gageltacht region and second language “revival”
effortsin the Galltacht or English-speaking areas (O Riagéin, 1997). For native
English-speaking students, Irish was to be taught, at a minimum, as a subject
in school set forth by the curriculum established by the centralized Department
of Education and Science.

Thus, two model s of schooling emerged through which to teach the lrish
language to English-speaking students. The first model of schooling was to
teach through the medium of English, with Irish asacompulsory school subject.
The majority of schools (regular schools) taught Irish under this model. The
second model used Irish asthe medium of instruction in schoolseither partially
or fully. Such schools offered an immersion* educati on through Irish for these
children. Asadded incentivefor al Irish schools (Al S), the government offered
extra funds in the form of a “capitation grant” for those pupils who were
taught through the medium of Irish (Hindley, 1990; O Riagéin, 1997), and
teachers who taught through Irish were paid an additional stipend. In short,
language policies were created to foster bilingualism through the education
system; students were to become competent in both Irish and English.

Growth in Irish Medium Schools

By the early 1940s, the number of AlS outside of the Gaeltacht reached a
high of more than 250, representing approximately 4% of total primary level
national schools. Whiletheintent of the schoolswas on languagerevival, the
methods used to teach were viewed astraditional and rigid (O Riagéin, 1997).
Teachersfocused on I rish grammar, for example, and placed |ess emphasison
oral ability. Teachers competence was based almost exclusively on how well
they could teach Irish (Cummins, 1978), as opposed to their teaching ability
and competence in other subject areas. Consequently, public support for
these schoolsand for the Irish language in general began to lessen (Coolahan,
1981; Cummins, 1978; O Riagéin, 1997). A dramatic decline of AlS began,
then, in the 1950s and continued through to the 1970s. Table 1 displays this
decreasein number of AlSfrom 1940to 1970.
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Tablel
Number of all Irish Primary Schools 1940-70 (adapted from O Riagéin, 1997)

Nurmber of all Irish Irish medium primery schools in
School year | medium primary schoolsin |  English-speaking areas as % of
English-speaking areas total primary schools in Ireland

1940-41 255 4.9
1950-51 200 4.2
1960-61 183 39
1970-71 24 0.6

With public attitudes toward the language and language policy
discouraging, the government began a series of policy realignments in the
early 1970s. First, the government recognized that schools alone would be
unable to meet the revival goals originally put forth. Consequently, various
government bodieswere established to promote and expand the Irish language
beyond the school setting. One such institution was the Committee on Irish
Language Attitudes Research (CILAR), which was created to gauge the extent
of public support for Irish and Irish language policy. CILAR conducted its
first comprehensive survey in 1973. The committee'sreport confirmed that a
large portion of the population was dissatisfied with the way Irish was taught
inthe schoals. A second policy shift occurred with the government’selimination
of the requirement of passing the compulsory Irish language paper in order to
pass the secondary school Leaving Certificate examination. Thus, therole of
the education system was de-emphasized, and language policy became
increasingly decentralized.

The future for Irish medium schools, however, was not entirely bleak.
Concurrent with this shift away from compul sory Irish examinationsand decline
in Irish medium schools, a growing number of “new” Irish medium schools,
or Gaelscoileanna, began. Such schools were distinct from the existing AI1S
that focused on Irish language revival . O Riagéin (1997) explained:

The new generation of al Irish schools were founded in response to
parent groups rather than state pressure and they are, by and large,
additionstotheschool systemrather thanreconversionsof theexisting
schoolstobilingual teaching. Thus, any suggestionthat they represent
areversa of trends needs considerable qualification. They are more
accurately seen asthe start of a substantially new trend. (p. 24)
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The number of Irish medium schoolsbegan agradual increasein the early
1970s until their substantial growth throughout the 1980s. O Laoire (1995)
attributed the growth in the 1980s to parents witnessing the advantages of
immersion schools, which were not necessarily linguistic. He noted smaller
classes and more equipment. Table 2 displays theincrease in number of new
Irish medium schools (or Gaelscoileanna), beginning in the early 1970s.
Currently, 125 primary level non-Gaeltacht Irish medium schools exist
throughout the Republic of Ireland (Gaelscoileanna, 2001) with continued

growth expected for the future.

Table?2

Number of Primary Level Irish Medium Schools in the English-
Speaking Areas of Ireland (Republic only) 1975-2000

School year Nurrbt_ar of T_otal nurrbgr of national Gaelscoileanna as
Gaelscoileanna | primary (ordinary) schools | percentage of total schools
1975-76 14 3,497 04
1980-81 20 3,295 0.6
1985-86 46 3,270 14
1990-91 64 3,235 20
1995-96 91 3,201 2.8
1999-00 114 3,172 3.6

Sources. Department of Education and Science, 2001; Gael scoileanna, 2001

Cummins (1978) also described these new Irish medium schools as
qualitatively different from their predecessors. He noted that the new wave
of schools consisted of alarge degree of parental participation and support,
aswell asparticipationin national Irish cultural events. Cummins noted further
that the new Irish medium teachers were greatly concerned with being
associated with the “sound educational principles’ of immersion education
and that those principleswereincorporated into the school curriculum. Those
sound educational principlesincluded more research-informed instructional
strategies for teaching through the medium of Irish to English-speaking
children.

In 1973 avoluntary, national organization, also known as Gael scoileanna,
was established to support the development of Irish medium schools. The
purpose of Gaelscoileanna was to disseminate information and to support
parents who wished to establish anew Irish medium school. The scope of the
organization remains broad, ranging from acting as an intermediary between
the schools and the Department of Education and Science to organizing in-
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service courses for teachers of Irish medium schools. Gaelscoileanna also
tracks the growth or declinein the number of Irish immersion programs.

Despite the growth in Irish medium schools, the teaching of Irish as a
compulsory school subject in English-medium schools continuesto be debated
by both teachers and parents alike (“In Touch,” 1997a; “In Touch,” 1997b).
Many teachers who teach Irish as a subject in school believe that the amount
of time dedicated to the language should be reduced in favor of more time
spent on computers and science, subjects considered to be more useful. In
fact, the Department of Education and Science'shew primary school curriculum
introduced in 1999 refl ects anew emphasis on sciencein the primary schools
(Department of Education and Science, 1999).

Attitudes and Language

Asatheoretical construct, attitudes are said to contain various dimensions.
The dimensions of attitudes are grounded in the area of social psychology,
which have been identified by researchers as cognition, affect, and behavior
(Rosenberg & Hovland, 1960; Shaw & Wright, 1967). Rosenberg and Hovland
(1960) developed a model of attitude, depicted below. According to the
researchers, the cognitive element of attitude concerns perceptions, concepts,
and beliefsregarding the attitude object. For example, astated belief about the
importance of Irish, its value in transmitting Irish culture, and its use in
immersion education may all contribute to afavorable attitude.

Three component models of attitude:
1. Measurable Independent Variables
2. Intervening Variables
3. Measurable Dependent Variables

The second affective component includes feelings toward the object of
the attitude, such as the Irish language itself. Affect may include love or
dislike of the language or anxiety over learning the language. Cognition and
affect are not necessarily in harmony with one another. That is, a person may
express apositive attitude toward bilingual education, but may covertly have
negativefedingstoward it. Thethird factor istheaction or behavior component.
This aspect of attitude concerns a predisposition or intention to behave in a
certain way. For example, a person with a positive attitude toward the Irish
language may send their child to an Irishimmersion school or may take evening
language classes to advance his or her knowledge of the language. The
researchers suggest that evaluation of the affective component has been
central to the understanding of attitude.

In Rosenberg and Hovland’s model, the three dimensions or intervening
variablesof attitude are displayed along the sameplane. Shaw (1967), however,
argues that the nature of the three dimensions of attitude is not arranged as
Rosenberg and Hovland suggest. Rather, Shaw defines attitude as, “ A set of
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affective reactions toward the attitude object, derived from the concepts or
beliefs that the individual has concerning the object, and predisposing the
individual to behavein a certain manner toward the attitude object” (p. 13).

While Shaw’stheory supportsthe three dimensions of attitude described
by Rosenberg and Hovland, he rejects the notion that all three components
work on the same plane and convergeinto an overall attitude. Shaw hasfound
that neither the beliefs that the individual accepts about the object nor the
action are a part of the attitude itself. Shaw suggests that the overriding
dimension of attitude is affect. He further asserts that affective responses
more accurately constitute the attitude, while the cognitive element underlies
an evaluation of the attitude. Finally, Shaw suggests that it is the attitude
itself that predisposes an individual to behave or act in a certain way toward
the attitude object.

More recently, researchers such as Gardner and Baker have teased out
thevarious dimensions of attitude. Gardner’s (1985) work in the areaof social
psychology specifically exploresattitude toward second language acquisition.
He suggests that measuring attitude is more straightforward for attitude
objects or referents than it is for abstract ideas. Using Gardner’s example,
attitudes toward French-speaking people are more specific than attitudes
toward ethnocentrism, for example, asthe referent is more concrete.

According to Gardner, attitude is only one component of motivation,
where motivation is also comprised of effort and desire to learn. In itself,
motivation entails a behavioral aspect, which in turn may prompt an action.
Gardner’stheory of attitudeis more closely aligned with that of Shaw, where
affect isthe major dimension of attitude, and behavior or motivationtolearnis
viewed as aresult of positive affect and attitude.

Similarly, Baker (1992) differentiates the various facets of attitudes that
are related to language. For example, Baker suggests that attitudes can be
measured as attitudestoward aparticular languageitself (aswith Irish); toward
language groups (lrish speakers); toward language use, features, cultural
associations, or learning; and toward bilingual education, either as process or
product. Each of these distinct components can yield adifferent dimension of
an overall attitude.

Language attitude can be measured using a variety of techniques, either
guantitative or qualitative in nature (Baker, 1992; Fowler, 1993; Henerson,
Morris, & Fitz-Gibbon, 1987). These techniques may include surveys,
document analyses, interviews, case studies, and autobiographies. Among
the most common measures of attitude are surveys. Surveys can employ a
variety of measures including Likert, Guttman, or Semantic Differential
Technique. A person’s expressed attitude may not match his or her covert
attitude. Attitude surveys, which tend to measure surface-level feelings, do
not always capture that incongruity. Some of the other research techniques,
such as interviews and autobiographies, may revea deeper level attitudes
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and actual behaviors. Thus, the presence of an object evokeseither afavorable
or unfavorable response or attitude to an object.

Irish Language Attitude Surveys

Created in 1970 to research the extent of public support for Irish language
policy, CILAR conducted itsfirst national survey in 1973. The study revealed
public dissatisfaction over language policy directed toward Irish being taught
in the schools. As aresult of that study, Irish was removed as a compulsory
subject for leaving certificate examinations, and the language ceased to be a
requirement for entry into public service in 1973 (Benton, 1986; O Riagéin,
1997). Similar surveyswere subsequently conducted in 1983 and 1993 by the
Linguistics Institute of Ireland (I TE), which sought to ascertain changes in
attitude over time.

In addition to attitudinal data, each of the surveys conducted by CILAR
and the I TE included other language-rel ated items, such as self-reported ability
to speak and read Irish. Thethree surveysalso contained a section on attitudes
toward the use of Irish, aswell as attitudes toward Irish as an ethnic symbol,
toward the future of thelanguage, and toward public support of the language.
The 1993 survey was expanded to explore other attitudinal questions, including
the perceptions of parents’ attitude to their children learning Irish at school.

Of relevance to the present study, the CILAR and I TE studies specifically
addressed various aspects of attitudes toward bilingualism. In particular, two
questions regarding attitudes toward bilingualism were explored in the CILAR
and I TE studies. Thefirst question explored the personal inclination to spesk Irish
inanideal, fully bilingual country. The question was presented as”if everyonein
Iredland could speak Irish and English equaly well, which would you prefer to
speak?’ Table 3 shows those findings from each of the three surveys.

Table3

Personal Inclination to Speak Irish in a Fully Bilingual Country
If everyone in Ireland could speak Irish and English 1973 | 1983 | 1993
equally well, which would you prefer to speak?
English only (%) 25 18 25
Less Irish than English (%) 17 17 14
Irish and English equally (%) 38 44 39
More Irish than English (%) 1 9 1
Irish only (%) 9 12 9

Source: O Riagéin (1997)
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AsseeninTable 3, therewerefive possible responsesto theintroduction
guestion. Combining both the “English only” and “Irish only” responses,
approximately one-third of the population would not support a bilingual
country in each of the survey years. Approximately two-thirds of those
surveyed would support abilingual Ireland to varying degrees (less Irish than
English, Irish and English equally, and more Irish than English).

A second measure of language use and bilingualism was attitudes toward
theinterpersonal use of the language. Statementsregarding interpersonal use
of Irish were introduced by the question, “Which of the following would
apply to you?’ Respondents were asked to answer either “yes’ or “no” to
each of the six statements. Findings of the percentage of respondents in
agreement with each statement are presented in Table 4.

Table4
Attitudes Toward Interpersonal Use of Irish
Staterment 1973 | 1983 | 1993
| am committed to using Irish as much as | can. (%) 1 13 19
I will always speak Irish if spoken to in Irish. (%) 34 40 39
| wish | could use the Irish | know more often. (%) 41 43 45

| do not like to speak Irish with people who may

know it better than | do. (%) 45 59 45

| do not like to begin a conversation in Irish. (%) 51 69 57

| do not like people speaking Irish when others are

present who do not know Irish. (%) 59 | 72 | €0

Source: O Riagéin (1997)

AsO Riagéin hasnoted, theitemsthat relate to personal initiation of Irish
evoked nearly identical responsesin the years 1973 and 1993, thusreversing
negative trends that appeared in the 1983 survey. However, he found that
there were no statistically significant differences, among the three other
statements that explored willingness to use Irish more often, commitment to
respond in Irish, and commitment to use as much Irish as one can.

While these two questions explored various dimensions of attitudes
toward bilingualism, the three surveys were large in scale, targeted to the
genera public, and did not include specific subpopulations. The present
study, then, sought to explore attitudestoward bilingualismin Ireland targeting
students of various educational programs (Gael scoil eannaor English-medium
schools) and their parents.
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Attitudes Toward Bilingualism Among Students and Their Parents

The present study consisted of adapting an attitudinal survey developed
by Cazabon et a. (1993), whose survey explored attitudestoward bilingualism
among two different groups of school children. In Cazabon et al.’s survey,
primary school students enrolled in the Amigos program, a dual language
program located in Cambridge, Massachusetts, were administered the survey,
along with a control group of students who were not enrolled in any formal
language learning environment. Inthe dual language Amigos program, half of
the students were limited English proficient (LEP) Hispanics, and half were
non-Hispanic English-speaking students. The students enrolled in this dual
language program were taught with Spanish as the medium of instruction for
50% of thetime, while English was used as the medium of instruction for the
other 50% of the time. The goal, then, of the program is for al students to
complete their primary education as bilingual in both Spanish and English.

In total, three groups of students participated in the Cazabon study: (@)
English-speaking students in the Amigos program, (b) Spanish-speaking
studentsin the Amigos program, and (c) English-speaking students (controls
for Spanish-speaking studentswere not available). Studentswere administered
the survey at the end of Grade 3 and were approximately 9 yearsold.

The Cazabon et al. survey consisted of eight questions that measured
attitudes toward bilingualism (Appendix 1). Included in the survey were
statements such as, “It isimportant to know another language to learn about
other people.” Students were asked to answer either no/never/l disagree,
seldom/not very often/oncein awhile, usually/most of thetime, or yes/aways/
| agree. Each of these responses was analyzed using afour-step scaleranging
from 1 for “no/disagree’ to 4 for “yes/| agree.” Themean scorewas cal culated
for each response and group and F ratios were calculated.

The results of Cazabon et a.’s survey indicated that there were no
statistically significant differencesamong the control English-speaking groups
responses and the Amigos English-speaking group of students. Based on the
mean scores calculated for each question of the survey, it appeared that the
English-speaking studentsin the Amigos program had amore positive attitude
toward being bilingual than did those in the English control group. However,
Spani sh-speaking Amigos students had the strongest overall attitude toward
bilingualism among the three groups. With respect to language use, both
English-speaking groups indicated that they used English outside of school.
However, Spanish-speaking Amigos students indicated that they use both
languages outside of schooal. It was not clear from the Cazabon study in which
language the survey was distributed to the three groups of students.

The present study, administered in English to studentsin Ireland, adapted
Cazabon et a.’s survey instrument in several ways. First, the adapted survey
was adapted for relevance in the Irish context. The minority language in the
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survey was changed from Spanish to Irish. For example, “learning Spanishis
important” was changed to “learning Irishisimportant.” Second, instructions
and terminology were devel oped to reflect the use of Irish English instead of
American English. For example, intheinstructions, Irish students were asked
to“tick” the appropriate box. Also, “learning two languageswill help you get
better grades’” was changed to “learning two languages will help you get
better marks” for Irish students. There was one oversight in this regard that
became evident during the focus group interviewing. The statement “learning
two languages will make you smarter than learning only onelanguage” would
have been more appropriatein thelrish context if theword “ smarter” had been
changed to “brighter.” As aresult, this question was excluded from further
analysisfor being potentially unreliable. Third, the section on language usage
inthe Cazabon et a. survey was expanded to include atotal of four statements
for the Irish students. The original Cazabon et al. survey explored language
use by asking only two questions. The adapted survey was changed asfollows:

Table5
Adaptation of Cazabon et al.’s Survey to the Present Study

Amigos survey Irish survey (adapted)

Do you speak mostly English with | | speak mostly English with other
other kids outside of school? children outside of school.

| speak mostly English with other
children in school.

Do you speak mostly Spanish | speak mostly Irish with other
with other kids outside of school? | children outside of school.

| speak mostly Irish with other
children in school.

The change from questions in the original to statements in the present
study madethe Irish survey more consistent, containing exclusively statements.
The adapted survey also asked students about habitual |anguage usage while
in school.

Finally, the survey samplewas expanded to include parents of the groups
of students who participated in this study. The surveys distributed to parents,
however, only contained the first eight questions regarding social value of
bilingualism and personal value of bilingualism. The parental surveysdid not
ask questions about language use in or outside of school.
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Sample Sites

Thelrish surveyswere administered to three different groups of students
and their parents. The sample consisted of studentsin fourth class (equivalent
to fifth grade students in the United States) from three different schools. All
of the schools were located in the same town located in the southwest of
Ireland and approximately 30 miles away from a Gaeltacht area. Thetownwas
located near the ocean and within close proximity to aseasideresort. School A was
a co-educational Irish immersion school and is relatively new within the
community, having been established approximately six yearsprior. Irish was
the primary language spoken in the school and used as the medium of
instruction, with the exception of English. School B was an all-girls national
school located just outside of the town. The girls in the fourth class at
School B not only took Irish as a compulsory school subject, but were also
participantsin apilot study on learning French as an additional school subject.
School C was an all-boys nationa school located in the town and close to
School A. The boys in School C also took compulsory classes of Irish as a
school subject.

Methodology

Teachers distributed the surveysto the students. Students were asked to
return the completed surveys early the following week, and follow up focus
group interviews were conducted with the students at that time. Due to
limitations of time and ongoing school testing, focus group interviews were
not conducted with students from School C. As part of the data collection,
interviewswere a so conducted with the teacher from School B and the principal
of School A. Fieldnotesweretaken during all interviews.

Quantitative Findings

Datafrom thethree groupswere analyzed from the survey using ANOVA.
The level of significance was set at p = .05. The data below displays the
results of the ANOVA for the 12 statements in the student survey.

As Table 6 revedls, the students from School A had the highest mean
response for each of the questionsin the areas of social value of bilingualism.
However, the same students did not have the highest mean response to
statements regarding the personal value of bilingualism. The only items that
showed a statistically significant difference among the three groups were
threeitemsin the habitual use section of the survey, statements 9, 10, and 12.
Question 11 wasnot statistically significant, indicating that, even for students
enrolled in an Irish medium school, Irish was not the language used most
widely outside of school.
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Table6
ANOVA for Sudents

School A School B | School C | F Ratio Sig.

Immersion All Girls All Boys
SOCIAL VALUE OF BILINGUALISM
1. It isimportant to know another 3.6923 3.5000 3.0000 2.661 .084
language to learn about other (13) 12) (13)
people.
2. | enjoy mesting and listening to 3.6154 3.1667 3.0769 1.465 .245
other people who speak another (13) 12) 13)
language.
3. Learning Irish is important so 3.8462 3.5000 3.1538 2.965 .065
that | can talk with Irish-speaking (13) (12) (13)
people.
4. Learning Irish is important so 3.5385 3.0000 3.0000 1.485 241
that | can meet and talk with (13) (12) (13)
different kinds of people.
PERSONAL VALUE OF BILINGUALISM
5. Learning two languages will — — — — —
make you smarter than learning
only one language
6. Learning two languages will 3.5385 3.9091 3.5000 1.122 .338
help you do better in school. (13) (11) (11)
7. Learning two languages will 3.2308 3.5000 3.4545 .268 .766
help you get better marks. (13) (12) (11)
8. Knowing two languages will 3.3077 3.0909 3.7273 1.327 .279
help you get a better job when (13) (11) (11)
you grow up.
HABITUAL USAGE
9. | speak mostly English with 3.3846 3.7500 4.0000 3.268 | .050*
other children outside of school. (13) (12 (13)
10. | speak mostly English with 1.1538 3.9167 3.6923 92.590
other children in school. (13) (12) 13) .000*
11. | speak mostly Irish with other 1.5385 1.2500 1.0769 1.992 152
children outside of school. (13) (12) (13)
12. | speak mostly Irish with other 4.0000 1.2500 1.0769 1319
children in school. (13) (12) (13) .000*

Note: Numbers in parentheses indicate the number of students responding to this statement.
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The second series of analyses was conducted for the parents of the
students whose children were enrolled in each of the three schools. Again,
parents were not asked questions of usage. Their responses were therefore
limited to social and personal values of bilingualism. TheANOVA for parents
isdisplayedinTable7.

In general, the parents of students who attended School A, the Irish
medium school, had the highest mean scores in responses to both social and
personal values of bilingualism. The only statement that indicated a
statistically significant difference among the three groups was statement
number 4. That statement revealed that parents of children enrolledinan Irish
medium school felt most strongly that learning Irish would permit
communication with different kinds of people.

Table7
ANOVA for Parents

School A | School B | School C F Sig.
Immersion | All Girls | All Boys | Ratio

SOCIAL VALUE OF BILINGUALISM

1. It isimportant to know another 3.5385 3.2500 | 3.2500 | .430 | .654
language to learn about other people. (13) (12) (13)

2. | enjoy meeting and listening to 3.0000 3.2500 | 3.1818 | .348 | .709
other people who speak another (13) (12) (11)

language.

3. Learning Irish is importart so that | 3.4615 3.0909 2.8333 | 1.383| .265
can talk with Irish-speaking people. (13) (1) (12)

4. Learning Irish is important so that | 3.3846 3.0000 2.0833 | 5.863 | .006*
can meet and talk with different kinds (13) (12) (12)

of people.

PERSONAL VALUE OF BILINGUALISM

5. Learning two languages will meke — — — — -
you smarter than learning only one

language.

6. Learning two languages will help 3.6154 3.3636 | 3.0909 | 1.070| .355
you do better in school. (13) (1) (11)

7. Learning two languages will help 3.3077 3.4167 | 2.8839 | .973 | .389
you get better merks. (13) (12) 9)

8. Knowing two languages will help 3.3846 3.2500 | 3.3636 | .066 | .396
you get a better job when you grow (13) (12) (1)

up.

Note: Numbers in parentheses indicate the number of parents responding to this statement.

Attitudes Toward Bilingualism in Ireland 13



Like the Cazabon et a. study, which was conducted among students
participating in the Amigos dual language program, the present study found
no statistically significant differences among groups of school children with
respect to either social value or personal value of bilingualism. The present
study did, however, find some important difference is habitual use of the
language—namely in the area of language use within school. This is an
expected finding; language use among students enrolled in afull immersion
program would differ from language use in a school setting in which the
minority language was taught only as a school subject.

While the three groups al had positive attitudes toward bilingualism, the
students participating in the Irish medium school generally had the highest
mean scores for the statements regarding societal value of bilingualism. This
would indicate that these students, as with the students in Cazabon et a.’s
study, might be most conscious of the benefits of being bilingual. On the other
hand, according to Gardner (1985) it ismoredifficult to measure abstract items
than concrete referents in an attitudinal survey. Measuring attitudes toward
being bilingual, then, is more complex than measuring, for example, attitudes
toward the language or speakers of the language. Therefore, follow-up focus
group interviews were conducted with the students of the survey in two out of
the three schools. Findings from the qualitative data are presented below.

Quialitative Findings

Follow-up focus group interviews were conducted in the classrooms at
two out of the three schools. The schools that participated were School A
(Irish medium school) and School B (all girlsnational school). Studentswere
asked their views of language use and the benefits of bilingualism. A list of
guestions posed to participants is found in Appendix 2.

Theall girlsnational school, School B, consisted of 28 studentsin fourth
class, roughly equivalent to fifth grade students in the United States. These
studentstook Irish asacompulsory school subject and were also participants
inapilot study of French language learning. Whilethe girlswerelearning two
languages, their views of bilingualism and their views of Irish language learning
in particular were strong. During the course of the focus group interview it
became clear that the majority of the girls were interested in and enjoyed
learning French (along with some other European majority languages) more
than Irish. Their wordswere marked carefully in field notes:

Severa of the girls brought up the point that they'd rather learn
French, Italian, Spanish, and German (no other languages were
mentioned). One girl said, “ Because when you go to France, people
speak French; In Spain people speak Spanish; in Italy people speak
Italian, andin Germany, they speak German. But hereinlreland, people
speak mostly English, and Irish is useless.” (field notes, 1999,

May 17)
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This girl’s words were echoed by many of her classmates. When asked
the girls what they liked most about |earning French, one girl who sat in the
middle section of the class was most vocal. “We can use French,” she began.
“When we goto France we can speak French to people. When they come here
wecantalk tothemalso.” When asked about using Irish inthe Gaeltacht with
Irish-speaking people, another girl replied, “ Oh, in the shopsyou say ‘hello’
and ‘how are you’ and a few words about the weather, that's all.”

In the teachers' room, the teachers of School B expressed their own
opinions about why the students prefer French to Irish. One of the teachers
stated, “1’ d say they [the students] don't likeIrish at al. But they love French.”
When asked why this might be the case, the teachers gave a variety of
responses, including the students being able to use French and responding
to the methods used to teach French. Specifically, the teachers felt that the
girls enjoyed French more because the teacher who came to the school to
teach French used videos and other engaging instructional aids. In addition,
the focus of French classes was on conversation, as opposed to the grammar
and writing/reading emphasis of Irish language learning. This appeared to
impact the attitude of the girlsin School B, who related bilingualism to French
(Spanish, Italian, and German) and not to Irish.

In contrast, the students in the Irish medium school did not share the
same views of language use with the girls in School B. School A was co-
educational, and students were immersed in the Irish language throughout
the school day; English was used only when taught as a school subject. The
students of School A did not question the practicality of “using” Irish because
the language was used every day in school as amedium of instruction. In the
focus group interview, | spokewith acombined class of third- and fourth-year
students, four of whom had been in the school since it first opened.

The class was asked about the benefits of bilingualism. Four of the
students suggested that knowing two languages would be useful to talk to
tourists; one suggested talking with people in the Gaeltacht, while another
pointed out that knowing two languages is good so that others “can talk to
us.” Thestudentsin School B associated being bilingual with speaking Irish,
in addition to other languages. They understood the relevance and benefits
of bilingualism.

Both groups of students (Schools A and B) gave similar responses to
the question of what they wanted to be when they grew up. Their answers
included being a veterinarian, accountant, teacher, and solicitor. In addition,
both groups of students unhesitatingly responded that being bilingual would
be useful in any of these professions. Where they differed was in their
association of bilingualism to specific languages. For the students of School
A, being bilingual included Irish, which they observed as a useful medium
of instruction in school. They also viewed the language as useful for
communication with native Irish speakers. However, for the students of
School B, Irish had little practical use, and they did not believe that being
bilingual in Irish was either relevant or beneficial.
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Discussion and Conclusion

Quantitative analysis of the survey instrument revealed no statistically
significant differences among the three groups of students with respect to
either personal value or social value of bilingualism. The only statistically
significant difference wasfound in language use (habitual use) of Irish, which
was expected, given the difference in mediums of instruction among the
participating schools. Focus group interviewing elicited a difference among
the groups in terms of attitudes toward being bilingual and use of Irish.

Gardner and Lambert (1972) suggest that both instrumental and integrative
orientations affect language learning and motivation. The orientation is
integrative when the student has a genuine interest in a specific cultura
community and the intention of eventually being accepted into that group.
Included are the appropriate behaviors that accompany acceptance into that
language community. Instrumental orientation is characterized by the utility
of the language and the potential to gain economic advantages and/or an
increase social position through acquisition of that language.

Scholars of language motivation have suggested that integration
orientation may be moreimportant in successful second language acquisition
than isinstrumental orientation (Gardner, 1985; Gardner & Lambert, 1972).
However, in this study the students of School B, an English medium school,
emphasized instrumental orientation and indicated that there was little need
to use the language either in school, in the broader society, or for future job
opportunities. Those students also did not align use of the language with
native Irish speakers, despite the fact that the Gaeltacht was|ocated within 30
miles of their town. Nor did they recognize the use of Irish on television,
radio, and written on street signs and on the fronts of stores, schools, and
public buildings. For students of School A, however, the language was
immediately useful, specifically for communication and learning in school.
Those studentswere ableto connect ability in Irish to speaking with different
people, including native Irish speakers, and to future job opportunities.

The small sample sizes among the groups preclude making inferences
about attitudes toward bilingualism in the larger population.
Notwithstanding, the findings areimportant for two reasons. First, the survey
instrument, though limited in its scope, did not reveal significant differences
that were evident in the follow up interviewing. Similarly, in the Cazabon et
al. study, the instrument did not reveal statistically significant differences
among groups for the same questions posed. Qualitative data therefore
supplemented data obtained from survey instruments in the exploration of
attitudestoward bilingualism.

Secondly, measuring attitudes toward bilingualismisacomplex endeavor.
Assuch, awider array of methodsand instrumentsthat explore the complexities
of bilingualism may be necessary. In the present study, for students learning
Irish as a school subject, some degree of instrumental orientation appeared
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absent with regard to their overall attitude toward bilingualism. On the other
hand, students enrolled in the Irish immersion program related language use
to the native Irish speaking communities.

Harris and Murtagh (1999) have found that Irish language learners who
have integrative orientation toward learning the language and a positive
attitude toward the language itself were more likely to be successful second
language learners. MacM athuana (1996) supportstheview that “the affective
motivation whereby learners have a greater or lesser wish to be assimilated
into the community of thetarget languageisessentially lacking with regard to
Irish” (p. 179). For linguists whose work it isto assess alanguage's prospect
for revival or even survival, creating opportunities for both instrumental and
integrative orientation may be a useful area in which to dedicate language
planning efforts.

Finally, because policy makersinIreland had originaly envisioned abilingual
state, ng attitudestoward bilingualism is an endeavor worth continuing.
Thisresearch supplements other aspectsof attitude assessments, which includes
attitudes toward learning Irish and toward the Irish language itself.
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Endnotes

1 Throughout this paper the Republic of Ireland is referred to as Ireland. This does
not include the six counties that comprise Northern Ireland.

2|rishisaGagliclanguagein the Celtic group of languages. Speakersof thelanguagein
Ireland oftenrefer to the language as Gaeilge, the Irish word for Gaglic. Whenreference
ismade to thelanguage in English theword “Irish” ismost commonly used. Thus, in
the present article| refer to the language as Irish, reflecting local practice.

3 O Riagéin (1997) speculates that this figure may be inflated, as it was based on
existing Gaeltacht boundaries. The boundarieshave since been revised several times.

4 These are programs in which principally language mgjority students are educated
through aminority language with the goal of additive bilingualism. Thesearedistinct
from Structured English Immersion in the United Statesin which language minority
students are educated in English with the goal of English monolingualism.
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Appendix A: Cazabon et al. (1993) survey

No/Never/
| disagree

Seldony
Not oftery
Onceina

while

Usually/
Most of
the time

Yed
Always/
| agree

SOCIAL VALUE OF BILINGUALISM

1. It is important to know another
language to learn about other
people.

2. You enjoy meeting and listening
to other people who speak another
language.

3. Learning Spanish is important so
that you can talk with Spanish

speaking people.

4. Learning Spanish is important so
that you can meet and talk with
different kinds of people.

PERSONAL VALUE OF BILINGUALISM

5. Learning two languages will
make you smarter than learning

only one language.

6. Learning two languages will help
you do better in school.

7. Learning two languages will help
you get better grades.

8. Knowing two languages will
help you get a better job when you

grow up.

HABITUAL USAGE

9. Do you speak mostly English
with other kids outside of school?

10. Do you speak mostly Spanish
with other kids outside of school?
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Appendix B: Follow up questions for students

=

Do you like school ? What are your favorite subjects? What do you like
the least?

Do you like learning Irish in school ? Why or why not?

What do you want to be when you grow up?

Do you think it’simportant to know two languages? Why or why not?
Do you speak Irish outside of school ?

S A
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